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PREFACE

One thing that becomes clear is that being a teacher of English language, literacy and literature is a uniquely
complex and demanding job. It calls for knowledge, intelligence, innovativeness, professional persistence and
stamina, seriousness and playfulness, and an optimism that will sometimes seem pathological . . . But when
we consider what is at stake for the future, our students’ and our own, it is the size of the difference between
getting it right and getting it wrong that makes teaching English the biggest job in town. (Simpson, White,
Freebody & Comber, 2013, p. 25)

WELCOME TO THE THIRD AUSTRALIAN EDITION of Literacy for the 21st Century: A Balanced Approach! This
edition of the text builds on the best aspects of previous editions, those features that have made the
book such a success in Australia and the United States. In presenting this new edition, we maintain our
belief that English teaching is ‘the biggest job in town’. Consequently, we have adopted a broader lens
through which to view English literacy teaching in the 21st century. We make this move because
collectively we believe that as contemporary teachers of literacy you need to be acquainted with and
skilled in delivering English curriculum in a variety of mediums and modes.

Again, this edition of the text is written for preservice teachers, practising teachers and those
interested in English literacy teaching and learning. Included in the text are a range of vignettes drawn
from classroom and university practice across Australia, examples that stand to authenticate the learning.
The distinctive features of this new third edition include:

» A reorganisation of some of the sections to align more closely with further developments in the
Australian Teaching Standards and the Australian Curriculum: English, and its organisation
through the strands of language, literature and literacy.

» A focused overview of the Four Resources Model (Freebody & Luke, 1990), as a classroom
instructional model for teaching children how to develop simultaneously the roles of code breaker,
text participant, text user and text analyst.

» An updated impression of teaching strategies and their pivotal role in teaching practice. Changes
were made to the Compendium to reflect this focus.

» A renewal of a range of Australian resources, including children’s literature, interactive websites,
information texts and content-area topics.

» Greater emphasis on the use of digital platforms in classrooms and the community.

» Incorporation of current language and literacy research and practice into discussions on classroom
practice.

OUR GOALS

The purpose of this book is to develop your knowledge, understanding and skill in teaching literacy to
children from the Foundation Year to Year 6. To help you achieve these goals, we outline from the
beginning that successful teaching involves knowing your students, your content and associated
curriculum requirements, and understanding how to apply this knowledge in explicit and skilled ways
to meet individual students’ literacy learning needs. We emphasise that effective teachers continually
engage in reflective practice to gauge if and how each student’s learning goals are achieved.
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Therefore, in this text you will be challenged to consider ways of knowing, learning and teaching.
There is opportunity for you to consider ways of using digital platforms to develop children’s reading,
writing, speaking, listening and viewing skills. You will be required to consider the role of theory in the
development of models and approaches to literacy teaching and learning. As you engage in the first
vignettes and the content of the chapters, you will be stimulated to trial teaching strategies that help
you appreciate how to teach curriculum concepts. Elaboration on these strategies is provided in the
Compendium at the conclusion of the text. There is opportunity for you to test assessment tasks. At all
times, you are encouraged to read from and reflect on the recommended readings to develop greater
appreciation of the complex role that teaching literacy entails.

As you make your way through the chapters, you will find references made to ways of working with
students who have learning difficulties and those for whom English is an additional language/dialect
(EAL/D students). This inclusion is deliberate, given the diverse and complex cultural and language
backgrounds of individual learners in 21st century classrooms. At the same time, you will encounter
calls to develop competencies in nurturing strategic readers and writers. Please keep in mind the
problem that the term ‘strategies’ is used inconsistently in the research literature, and this inconsistency
creates confusion (Afflerbach, Pearson & Paris 2008). When we enlist your support to nurture strategic
readers and writers, we are calling on you to develop ways of teaching learners to process information
and attend to cueing systems so that they can read and write for meaning, decode words and symbols in
texts, analyse what they are reading, and write a range of text types, using an expanding knowledge of
the possibilities of the syntactic patterns of written English. With this information, you will be prepared
to instruct and nurture your students as they become more strategic readers and writers.

References

Afflerbach, P. Pearson, P. & Paris, S. (2008). Clarifying Differences Between Reading Skills and Reading
Strategies. Reading Teacher, 5(61), 364—73.
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RESOURCES FOR EDUCATORS

A suite of resources provided to assist with delivery of the content, as well as to support teaching and

learning.

TEST BANK

Each chapter has an ‘Evaluate and reflect’ section with short-answer and essay-type questions featuring
problems of varying complexity. These are structured by learning objective for the educator’s

convenience, with questions for every learning objective. The Test Bank has been tagged by topic,
AITSL standards and also by difficulty level.

INSTRUCTOR RESOURCE MANUAL

The Instructor Resource Manual provides detailed concepts and activities to enrich lessons.

DIGITAL IMAGE POWERPOINT SLIDES

All the diagrams and tables from the course content are available for lecturer use.

STANDARDS MAPPING GRID

This book is designed to assist readers to achieve selected standards in the Australian Curriculum. The
Standards Mapping Grid shows how the content of particular chapters and learning objectives relate to

these standards, by either providing implicit links or giving background information.
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